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Abstract: This study investigates the linguistic representation of sensory experience in 

EFL descriptive texts through the analysis of sensory-related lexical expressions 

employed by EFL learners in descriptive writing. The study aims to identify the types 

of sensory expressions used in EFL descriptive texts, analyze how sensory experiences 

are linguistically represented through lexical and descriptive features, and examine the 

contribution of sensory language to the construction of descriptive meaning. This study 

employed a qualitative descriptive design with a linguistic analysis approach. The data 

consisted of 30 descriptive texts written by undergraduate EFL students on various 

themes, including tourism destinations, people, food, houses, pets, and campus 

environments. The data were collected through writing tasks and analyzed using 

qualitative content analysis and lexical categorization techniques. The identified 

sensory expressions were classified into five categories, namely visual, tactile, auditory, 

olfactory, and gustatory categories. The findings revealed that students actively 

employed sensory vocabulary to construct descriptive imagery, experiential meaning, 

and environmental atmosphere within their texts. Visual sensory expressions emerged 

as the most dominant category, followed by tactile and auditory expressions, while 

olfactory and gustatory categories appeared less frequently. The study also 

demonstrated that sensory language was commonly realized through adjective-noun 

combinations, descriptive modifiers, and experiential clauses. Furthermore, the 

findings indicate that sensory representation in EFL descriptive writing is closely 

related to experiential familiarity, lexical availability, and embodied perception. 

Sensory vocabulary functioned not only as lexical enrichment but also as an important 

linguistic resource for constructing vividness, emotional engagement, and descriptive 

meaning. This study contributes to discussions on sensory linguistics, descriptive 

discourse, and linguistic representation in EFL contexts by demonstrating how 

learners transform sensory perception into written language. The findings also provide 

practical implications for EFL writing instruction, particularly in promoting sensory 

vocabulary development and experiential language use in descriptive writing practices. 
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Introduction 
Writing is widely recognized as one of the most complex productive skills in English 

as a Foreign Language (EFL) learning because it requires learners to organize ideas, apply 

grammatical knowledge, select appropriate vocabulary, and communicate meaning 
effectively in written form. In academic contexts, writing is not merely a medium of 

communication but also a representation of learners’ cognitive, linguistic, and expressive 
abilities. Among various genres taught in EFL classrooms, descriptive writing occupies an 
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important position because it encourages learners to portray people, objects, places, 
experiences, and situations vividly through language. Through descriptive texts, learners 

are expected to create detailed depictions that enable readers to imagine and experience 
the described object as if they were directly involved in the situation. 

Descriptive writing is closely associated with the use of sensory language because the 

effectiveness of a descriptive text depends largely on the writer’s ability to represent sensory 
experiences linguistically. Sensory experience refers to human perception obtained through 

the senses, including sight, hearing, smell, taste, and touch. In writing, these sensory 
dimensions are commonly realized through lexical choices, descriptive expressions, 

metaphors, and other linguistic features that help readers visualize and emotionally engage 
with the text. Therefore, descriptive writing is not solely concerned with grammatical 

accuracy or textual organization, but also with how language conveys sensory impressions 

and experiential meaning. 
Previous studies in EFL writing have highlighted the importance of vocabulary 

knowledge, grammatical complexity, and learning engagement in improving descriptive 
writing performance. Dabbagh & Janebi Enayat (2019) found that vocabulary breadth and 

depth significantly influence learners’ descriptive writing quality because vocabulary 
knowledge enables learners to express ideas more accurately and elaborately. Similarly, 

Biber et al (2020) and Mostafa & Crossley (2020) emphasized that linguistic complexity 
contributes to writing quality by allowing learners to construct richer and more 
sophisticated descriptions. Other studies have also investigated the integration of 

technology into descriptive writing instruction. Huang et al (2020), Yang et al (2021), and 
Chen et al (2021) demonstrated that virtual reality-supported learning environments could 

improve learners’ descriptive writing performance by providing immersive experiences that 
stimulate observation and imagination. In addition, Wang (2022) and Dizon & Gayed 

(2021) explored the role of artificial intelligence and digital writing tools in supporting EFL 
writing development, while Wu et al (2020), Yusuf et al (2019), Herman et al (2020), and 
Peungcharoenkun & Waluyo (2023) examined instructional approaches that enhance 

writing motivation, collaboration, and genre awareness. 
At the same time, studies in linguistics and sensory research have increasingly 

focused on how humans communicate sensory experiences through language. Sensory 
lexicon studies reveal that sensory descriptors function as important communicative tools 

for expressing perceptions and experiential qualities. Asih et al (2021) explained that 
sensory lexicons facilitate communication by providing structured vocabulary for 
describing sensory characteristics, while Suwonsichon (2019) emphasized their importance 

in supporting accurate sensory representation and interpretation. Research conducted by 
Bondu et al (2022) and Chigwedere et al (2022) further demonstrated the growing interest 

in developing sensory lexicons and classification systems in various contexts. Moreover, 

advances in computational linguistics and natural language processing have enabled 

researchers to identify sensory descriptors automatically and analyze patterns of sensory 
language use in discourse (Hamilton & Lahne, 2020; Miller et al, 2021). 

Beyond lexical studies, sensory language has also been examined from cognitive and 

cultural perspectives. Majid (2021) argued that sensory expression reflects the interaction 
between language, culture, cognition, and biology, indicating that sensory vocabulary is 

deeply connected to human conceptualization and experience. Reilly et al (2020) further 
suggested that the English lexicon mirrors sensory hierarchies dominated by visual and 

auditory perception, while Zhong et al (2022) demonstrated how bodily sensation and 
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embodiment are represented through gustatory vocabulary in linguistic contexts. 
Additionally, Winter (2019) discussed how sensory expressions and synaesthetic 

metaphors reveal complex relationships between perception and linguistic meaning. These 
studies collectively indicate that sensory representation is an essential aspect of language 
use and meaning construction. 

Although descriptive writing and sensory language have both received substantial 
scholarly attention, studies that specifically investigate the linguistic representation of 

sensory experience in EFL descriptive texts remain limited. Existing descriptive writing 
research predominantly emphasizes instructional strategies, technological integration, 

writing quality, and linguistic complexity, whereas sensory language research tends to 
focus on sensory lexicons in food studies, computational analysis, or cognitive linguistics. 

Consequently, there is still insufficient understanding of how EFL learners linguistically 

encode sensory experiences in descriptive writing contexts. 
This gap is important because descriptive texts fundamentally rely on sensory 

representation to create vividness and reader engagement. In many EFL contexts, learners 
are often able to produce structurally organized descriptive texts; however, their writing 

may lack expressive sensory detail and experiential richness. Learners frequently rely on 
general vocabulary and repetitive descriptions rather than utilizing varied sensory 

expressions that evoke imagery and perception. Such limitations may reduce the 
communicative effectiveness and aesthetic quality of descriptive writing. Furthermore, 
limited awareness of sensory language use may indicate insufficient integration of 

experiential and linguistic dimensions in EFL writing instruction. 
From a linguistic perspective, examining sensory representation in EFL descriptive 

texts can provide insights into how learners conceptualize experience and transform 
perception into language. The study may also reveal patterns of lexical preference, sensory 

dominance, and descriptive strategies employed by EFL learners. Therefore, investigating 
sensory language in descriptive writing is important not only for understanding learners’ 
linguistic performance but also for exploring the relationship between language, cognition, 

and sensory experience in EFL contexts. 
However, despite the growing body of research on descriptive writing and sensory 

language, studies that specifically investigate the linguistic representation of sensory 
experience in EFL descriptive texts remain limited. Existing studies mainly emphasize 

instructional strategies, technological integration, writing quality, grammatical 
complexity, vocabulary mastery, and learning engagement, whereas sensory language 
research tends to focus on food studies, computational analysis, and cognitive linguistics. 

Consequently, there is still limited understanding of how EFL learners linguistically 
represent sensory experiences in descriptive writing contexts. This issue is important 

because descriptive texts fundamentally rely on sensory representation to create vividness, 

imagery, and reader engagement. In many EFL contexts, learners are able to produce 

structurally organized descriptive texts; however, their writing often lacks expressive 
sensory detail and experiential richness. Learners frequently rely on general vocabulary 
and repetitive descriptions rather than varied sensory expressions that evoke imagery and 

perception. As a result, the communicative effectiveness and aesthetic quality of 
descriptive writing may be reduced. Furthermore, previous studies have not adequately 

examined which sensory dimensions are most frequently represented in EFL descriptive 
texts, how sensory expressions are linguistically constructed, and how these 

representations contribute to descriptive meaning-making. 
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From a linguistic perspective, examining sensory representation in EFL descriptive 
texts can provide insights into how learners conceptualize experience and transform 

perception into language. The study may also reveal patterns of lexical preference, sensory 
dominance, and descriptive strategies employed by EFL learners. Therefore, investigating 
sensory language in descriptive writing is important not only for understanding learners’ 

linguistic performance but also for exploring the relationship between language, cognition, 
and sensory experience in EFL contexts. Based on these considerations, this study aims to 

investigate the linguistic representation of sensory experience in EFL descriptive texts. 
Specifically, the study seeks to identify the types of sensory expressions used in EFL 

descriptive texts, analyze how sensory experiences are linguistically represented through 
lexical and descriptive features in EFL writing, and examine the contribution of sensory 

language to the construction of descriptive meaning in EFL descriptive texts. 

The findings of this study are expected to contribute both theoretically and practically 
to the fields of linguistics and EFL writing research. Theoretically, this study is expected 

to enrich discussions of sensory linguistics and descriptive writing by connecting sensory 
experience representation with EFL writing practices. The study may also contribute to 

broader discussions concerning language, cognition, embodiment, and meaning 
construction. Practically, the findings may provide useful implications for EFL teachers, 

lecturers, curriculum developers, and writing practitioners in designing descriptive writing 
instruction that emphasizes vividness, imagery, and experiential detail. Furthermore, the 
results may serve as a reference for future researchers interested in sensory language, 

descriptive writing, and EFL discourse analysis. 

METHODS 
This study employed a qualitative descriptive research design with a linguistic 

analysis approach to investigate the linguistic representation of sensory experience in EFL 
descriptive texts. The study focused on identifying sensory-related lexical expressions and 

examining how sensory experiences were represented through descriptive language in 
students’ writing. A qualitative approach was considered appropriate because the study 
aimed to explore lexical patterns, descriptive tendencies, and experiential meaning 

construction rather than to measure statistical relationships or experimental effects. 
The data source of this study consisted of descriptive texts written by undergraduate 

EFL students enrolled in English-related courses at the university level. The participants 
were selected purposively because they had previously studied descriptive writing and were 

considered capable of producing descriptive texts containing various lexical and 
experiential representations. The sample of the study consisted of 30 descriptive texts 

written in English. The texts covered various themes, including tourism destinations, 
people, pets, houses, campus environments, and personal experiences. Each text consisted 

of approximately two paragraphs to provide sufficient descriptive elaboration and sensory 

representation. 
The data were collected through a writing task administered to the participants. 

Students were instructed to compose descriptive texts freely based on selected themes 
without strict vocabulary restrictions. This procedure was intended to obtain natural and 

authentic representations of sensory language use in students’ writing. The writing task 
functioned as the primary research instrument because it enabled the researcher to collect 
textual data containing lexical and descriptive expressions related to sensory experience. 
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After the writing process was completed, all texts were compiled into a textual corpus for 
analysis. 

The data analysis was conducted using qualitative content analysis and lexical 
categorization techniques. First, all descriptive texts were carefully read repeatedly to 
identify sensory-related lexical items and descriptive expressions. The identified 

expressions were then coded and classified into five sensory categories adapted from 
sensory lexicon and sensory perception studies, namely visual, auditory, olfactory, 

gustatory, and tactile categories (Asih et al., 2021; Suwonsichon, 2019; Majid, 2021). 
Visual expressions referred to lexical items related to sight and appearance, auditory 

expressions referred to sound-related vocabulary, olfactory expressions referred to smell-
related experiences, gustatory expressions represented taste-related perceptions, and tactile 

expressions referred to touch, texture, and physical sensation. 

After the coding process, the researcher analyzed patterns of sensory representation 
by examining lexical tendencies, dominant sensory categories, and descriptive functions of 

sensory expressions within the texts. The analysis also focused on how students 
linguistically represented experiential meaning through sensory vocabulary and descriptive 

language choices. To support the interpretation of findings, selected excerpts from 
students’ descriptive texts were analyzed contextually to illustrate the use of sensory 

lexicon in constructing descriptive imagery and experiential representation. 
To ensure the trustworthiness of the analysis, the coding and categorization processes 

were conducted systematically by repeatedly reviewing the texts and cross-checking the 

identified lexical items according to the predetermined sensory categories. The analysis 
emphasized consistency, contextual interpretation, and careful examination of sensory 

language use in EFL descriptive writing contexts. 

RESULTS AND DISCUSSIONS 

Distribution of Sensory Lexicon Categories 
The analysis of the descriptive texts revealed that EFL students actively employed 

sensory-related lexical expressions to construct descriptive meaning and experiential 
representation. The sensory expressions identified in the corpus were classified into five 

categories, namely visual, auditory, olfactory, gustatory, and tactile categories. These 
categories appeared with different frequencies, indicating varying tendencies in students’ 
descriptive language use. 

 

Table 1. Distribution of Sensory Lexicon Categories in EFL Descriptive Texts 

Visual 128 41% 

Tactile 82 26% 

Auditory 51 16% 

Olfactory 28 9% 

Gustatory 23 8% 

Total 312 100% 

Referring to Table 1, visual sensory expressions appeared as the most dominant 

category with 41% of the total identified sensory lexicon. Students frequently employed 
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lexical items such as beautiful, bright, green, blue, large, dark, colorful, and shiny to 
describe tourism destinations, natural scenery, classrooms, houses, and people. These 

findings indicate that visual perception became the primary sensory resource used by EFL 
learners when constructing descriptive imagery. The dominance of visual representation 
supports the argument proposed by Reilly et al. (2020), who explained that sensory 

hierarchies in language tend to prioritize visual and auditory perception because humans 
naturally rely heavily on visual experience when conceptualizing surrounding 

environments. 
Tactile expressions represented the second most dominant category with 26% of the 

identified sensory lexicon. Students commonly used words such as warm, cold, soft, 
smooth, comfortable, and hot to represent physical sensations and environmental 

atmosphere. Tactile representation frequently appeared in descriptions of beaches, 

classrooms, weather, bedrooms, pets, and tourism destinations. The use of tactile 
vocabulary demonstrates that students attempted to create experiential closeness and 

emotional engagement through bodily sensation. This finding is consistent with Zhong et 
al. (2022), who emphasized that bodily sensation and embodied perception are strongly 

reflected through lexical representation and descriptive language. 
Auditory expressions accounted for 16% of the sensory lexicon identified in the 

corpus. Students frequently used lexical items such as quiet, loud, noisy, music, waves, 
birds, and laughter to construct sound-related imagery and environmental atmosphere. 
Although auditory expressions were less dominant than visual and tactile categories, they 

still contributed significantly to the construction of immersive descriptive settings. 
Meanwhile, olfactory and gustatory expressions appeared less frequently. Olfactory 

vocabulary included expressions such as fragrant, fresh smell, aromatic, and smoky, 
whereas gustatory expressions included sweet, spicy, salty, and delicious. These categories 

mainly appeared in texts discussing food, traditional culinary experiences, tourism 
destinations, and family gatherings. The relatively low frequency of gustatory and olfactory 
expressions may indicate that students possess more limited sensory vocabulary related to 

smell and taste compared to visual and tactile vocabulary. 

Visual Representation in EFL Descriptive Texts 
The findings demonstrated that visual representation became the most dominant 

form of sensory representation in students’ descriptive texts. Visual expressions were 
commonly realized through adjective-noun combinations, descriptive modifiers, and 

spatial descriptions. Students frequently employed lexical constructions such as beautiful 
beach, bright sunlight, green hills, large classroom, and blue ocean to create visual imagery 

and environmental description. 

Table 2. Examples of Visual Sensory Representation 

Text Excerpt Linguistic Feature 

“The beach had bright blue water and 
beautiful white sand.” 

Adjective-noun combination 

“The classroom was large and very 
clean.” 

Visual descriptive modifier 

“The green hills looked peaceful during 
the afternoon.” 

Spatial visual imagery 



 

 

 

 
Paris & Hadi  

 

 
SENTRI: Jurnal Riset Ilmiah, Vol. 5, No. 7, July 2026 |   3746 

 

Referring to Table 2, visual representation was frequently constructed through 
descriptive adjective patterns. Students relied heavily on color expressions, size descriptors, 

and appearance-related vocabulary to represent observable environments. This tendency 
indicates that learners primarily depended on visual observation when constructing 
descriptive discourse. Such findings support Majid (2021), who argued that sensory 

perception and lexical representation are strongly connected to how humans conceptualize 
experience through observable phenomena. 

The dominance of visual representation may also indicate that visual sensory 
experiences are cognitively more accessible for EFL learners compared to other sensory 

dimensions. Students appeared more confident in describing visual environments because 
visual experiences are easier to observe directly and easier to lexicalize through commonly 

learned descriptive vocabulary. 

Tactile Representation and Experiential Meaning 
Tactile representation emerged as the second most dominant sensory category in the 

corpus. Tactile expressions were frequently used to create emotional atmosphere, physical 

comfort, and experiential immersion within descriptive texts. Students often employed 
tactile vocabulary to describe environmental conditions, weather, physical surfaces, and 

bodily sensations. 

Table 3. Examples of Tactile Representation 

Text Excerpt Sensory Meaning 

“The soft sand made me feel relaxed.” Physical texture 

“The warm sunlight touched my face gently.” Bodily sensation 

“My room feels comfortable and peaceful.” Emotional atmosphere 

Referring to Table 3, tactile representation frequently functioned as a mechanism for 
constructing experiential closeness and emotional engagement. Expressions such as soft 

sand, warm sunlight, and comfortable room allowed students to create more immersive 
descriptions by involving bodily perception. These findings suggest that tactile vocabulary 

contributes significantly to experiential meaning-making in descriptive discourse. 
From a linguistic perspective, tactile representation was often realized through 

evaluative adjectives and sensory modifiers. Students tended to combine tactile expressions 

with emotional descriptors to strengthen descriptive atmosphere. This finding 
demonstrates that sensory language in EFL descriptive writing functions not only as literal 

physical description but also as a representation of affective and experiential meaning. 

Auditory, Olfactory, and Gustatory Representation 
Although auditory, olfactory, and gustatory expressions appeared less frequently 

compared to visual and tactile categories, these sensory dimensions still contributed to the 
construction of descriptive imagery and environmental atmosphere. Auditory expressions 
commonly represented natural sounds, classroom situations, and social interaction. 
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Table 4. Examples of Auditory Representation 

Text Excerpt Sensory Category 

“I could hear the relaxing sound of the 
waves.” 

Auditory 

“The birds were singing beautifully in the 
morning.” 

Auditory 

“The street became noisy at night.” Auditory 

The auditory expressions identified in the texts mainly functioned to strengthen 

environmental realism and atmosphere. Students used sound-related vocabulary to create 
a sense of movement and activity within descriptive settings. These findings indicate that 

auditory representation supports the creation of immersive environmental imagery in EFL 

descriptive writing. 
Meanwhile, olfactory and gustatory representations were predominantly associated 

with food, drinks, and tourism experiences. Students frequently used lexical items such as 
sweet, delicious, fragrant, and fresh smell to represent taste and smell experiences. 

Table 5. Examples of Olfactory and Gustatory Representation 

Text Excerpt Sensory Category 

“The coffee smelled fresh and aromatic.” Olfactory 

“The spicy food tasted delicious.” Gustatory 

“The room had a fresh floral smell.” Olfactory 

The relatively limited appearance of olfactory and gustatory expressions may indicate 

that students possess narrower lexical repertoires for smell- and taste-related 
representation. This finding aligns with previous sensory language studies suggesting that 

visual and tactile vocabulary are generally more dominant and productive in linguistic 
communication than olfactory and gustatory vocabulary. 

Linguistic Patterns of Sensory Representation 

The findings also revealed several recurring linguistic patterns in students’ sensory 
representation. Most sensory expressions were realized through adjective-noun 
constructions, descriptive modifiers, and experiential clauses. Students tended to use 

simple descriptive patterns to construct sensory imagery. 

Table 6. Dominant Linguistic Patterns in Sensory Representation 

Linguistic Pattern Example 

Adjective + Noun 
beautiful beach, warm air, sweet 

coffee 

Sensory Verb + Object hear the waves, smell the coffee 

Experiential Clause The room feels comfortable. 

 

The dominance of adjective-noun combinations indicates that students relied heavily 
on descriptive modifiers to construct sensory imagery. Such lexical patterns enabled 

learners to represent environmental details and experiential meaning more directly and 
concretely. In addition, experiential clauses involving sensory verbs such as feel, hear, and 
smell reflected attempts to connect bodily perception with descriptive discourse. 
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The findings further demonstrated that students frequently combined multiple 
sensory categories within single descriptive passages. This multisensory representation 

allowed learners to create richer imagery and stronger reader engagement. 

Table 7. Multisensory Representation in Descriptive Texts 

Text Excerpt Sensory Categories 

“The beach had soft sand, bright sunlight, and 
relaxing wave sounds.” 

Tactile, Visual, Auditory 

“The coffee smelled fresh and tasted slightly 
sweet.” 

Olfactory, Gustatory 

 
The integration of multiple sensory dimensions suggests that students attempted to 

create immersive descriptive experiences through layered sensory representation. Such 

findings indicate that sensory vocabulary functions as an important linguistic resource for 
constructing experiential meaning and descriptive vividness in EFL writing. 

Discussion of Sensory Representation in EFL Contexts 
The findings of this study demonstrate that sensory language plays a significant role 

in the construction of descriptive meaning in EFL descriptive texts. Students actively 

employed sensory vocabulary to represent experiences, environments, emotional 
atmosphere, and physical perception. Visual and tactile categories emerged as the most 

dominant sensory dimensions, indicating that learners relied heavily on observable and 
physically perceivable experiences when constructing descriptive discourse. These findings 
suggest that sensory vocabulary functions not only as a lexical resource but also as an 

important linguistic mechanism for constructing imagery, atmosphere, and experiential 
meaning within descriptive texts. 

The dominance of visual representation reflects the central role of visual perception 
in human conceptualization and language use. Learners appeared more confident in 

describing visible environments because visual sensory experiences are cognitively more 
accessible and supported by more familiar descriptive vocabulary. The frequent use of 
expressions such as beautiful beach, bright sunlight, green hills, and blue ocean indicates 

that students relied heavily on adjective-noun constructions to create visual imagery and 
environmental representation. This finding supports Reilly et al. (2020), who argued that 

sensory hierarchies in the English lexicon are strongly dominated by visual perception 
because visual experience plays a major role in human cognition and communication. 

Similarly, Majid (2021) emphasized that sensory language reflects how humans 
conceptualize experiences through perception and embodied interaction. The findings 
therefore indicate that visual vocabulary becomes the primary linguistic resource employed 

by EFL learners to transform observation into descriptive representation. 
In addition to visual representation, tactile sensory language also appeared 

prominently in the students’ descriptive texts. Tactile expressions such as warm, soft, cold, 
smooth, and comfortable were frequently used to represent bodily sensation, physical 

atmosphere, and emotional closeness. These expressions commonly appeared in 
descriptions of weather, beaches, classrooms, houses, and personal environments. The 
dominance of tactile vocabulary suggests that students attempted to construct experiential 

immersion by involving bodily perception within their descriptions. This finding is 
consistent with Zhong et al. (2022), who demonstrated that bodily sensation and 
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embodiment are strongly reflected through linguistic representation and sensory 
vocabulary. In many cases, tactile expressions were not only used to describe physical 

texture but also emotional atmosphere and personal feeling. Expressions such as 
comfortable room or warm sunlight illustrate how sensory language may simultaneously 
represent physical sensation and affective meaning. This indicates that sensory 

representation in EFL descriptive writing involves both experiential and emotional 
dimensions. 

The findings also reveal that auditory, olfactory, and gustatory categories contributed 
to descriptive meaning-making despite appearing less frequently than visual and tactile 

categories. Auditory expressions such as relaxing sound, noisy street, and birds singing 
were commonly used to create environmental atmosphere and situational realism. 

Meanwhile, olfactory and gustatory expressions frequently appeared in descriptions 

related to food, drinks, tourism experiences, and family activities. Students employed 
expressions such as sweet coffee, fresh smell, spicy food, and aromatic air to represent 

sensory perception associated with taste and smell. However, the relatively limited use of 
olfactory and gustatory vocabulary may indicate that learners possess narrower lexical 

repertoires for representing smell- and taste-related experiences. This finding aligns with 
sensory lexicon studies suggesting that olfactory and gustatory expressions are generally 

less productive and less frequently lexicalized compared to visual and tactile vocabulary. 
The limited appearance of these categories may also reflect the influence of EFL 
vocabulary exposure, in which visual and general descriptive vocabulary are more 

commonly emphasized in language learning materials and classroom instruction. 
From a linguistic perspective, the findings demonstrate that sensory representation 

in EFL descriptive texts is closely associated with lexical patterns and descriptive 
structures. Most sensory expressions were realized through adjective-noun combinations, 

descriptive modifiers, and experiential clauses. Expressions such as beautiful beach, soft 
sand, bright classroom, and warm atmosphere indicate that students relied heavily on 
descriptive adjective patterns to construct sensory imagery. In addition, sensory verbs such 

as hear, feel, smell, and taste were frequently used to connect perception with experiential 
description. These linguistic patterns suggest that learners tended to employ concrete 

lexical modifiers and sensory predicates to transform perception into textual 
representation. Such findings indicate that descriptive writing is not merely concerned with 

grammatical correctness but also with how lexical choices contribute to experiential 
meaning-making. 

The findings further demonstrate that sensory representation in EFL writing is 

strongly influenced by experiential familiarity and environmental accessibility. Students 
tended to employ sensory vocabulary associated with everyday experiences, tourism 

destinations, food, weather, homes, and familiar environments. This tendency suggests 

that personal experience influences lexical selection and descriptive strategy in EFL writing 

contexts. Learners appeared more capable of producing vivid sensory representation when 
describing environments and experiences that were directly connected to their daily lives. 
Such findings support the argument that language production is closely related to 

embodied experience and contextual familiarity. In other words, learners tend to represent 
sensory experiences more effectively when the described objects are cognitively and 

experientially accessible. 
The study also indicates that sensory language contributes significantly to reader 

engagement and descriptive vividness. Sensory expressions enabled students to create 
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more immersive and emotionally engaging texts because readers could visualize, feel, hear, 
smell, or imagine the described situations more clearly. This demonstrates that sensory 

vocabulary functions as an important discourse strategy in descriptive writing. Through 
sensory representation, learners were able to construct atmosphere, emotional nuance, and 
experiential detail that strengthened the communicative quality of their texts. 

Consequently, sensory language should not be viewed merely as vocabulary enrichment 
but rather as an essential linguistic resource for constructing descriptive discourse. 

From a broader theoretical perspective, the findings support previous discussions on 
embodiment, sensory linguistics, and experiential meaning construction. The study 

demonstrates that EFL learners transform sensory perception into linguistic representation 
through lexical choices, descriptive modifiers, and experiential expressions. Sensory 

language therefore reflects the interaction between language, perception, cognition, and 

experience. The findings also extend previous sensory lexicon studies by applying sensory 
language analysis within EFL descriptive writing contexts rather than within food studies, 

computational analysis, or sensory evaluation domains. This indicates that sensory 
representation can become an important area of investigation in EFL discourse and 

linguistic analysis. 
In relation to EFL writing pedagogy, the findings imply that descriptive writing 

instruction should provide greater attention to sensory vocabulary development and 
experiential language use. Learners may benefit from writing activities that encourage 
observation, sensory exploration, and descriptive elaboration. The integration of sensory-

based vocabulary activities, experiential prompts, and descriptive modeling may help 
students produce more vivid and meaningful descriptive texts. Furthermore, increasing 

learners’ awareness of sensory language may improve not only vocabulary variation but 
also the communicative effectiveness and expressive quality of descriptive writing. 

Overall, the findings indicate that the linguistic representation of sensory experience 
constitutes an important aspect of EFL descriptive writing. Sensory vocabulary enables 
learners to construct imagery, atmosphere, emotional engagement, and experiential 

meaning through descriptive discourse. Visual and tactile categories emerged as the most 
dominant sensory dimensions, while auditory, olfactory, and gustatory expressions 

provided additional layers of experiential representation. The study therefore contributes 
to the understanding of how EFL learners employ sensory lexicon to construct descriptive 

meaning while also extending discussions on sensory language, embodiment, and 
descriptive discourse in EFL contexts. 

CONCLUSION 

This study investigated the linguistic representation of sensory experience in EFL 
descriptive texts by analyzing the sensory expressions employed by EFL learners in 

descriptive writing. The findings revealed that students actively used sensory vocabulary 

to construct descriptive meaning, experiential imagery, and environmental atmosphere 
within their texts. The sensory expressions identified in the data were classified into five 

major categories, namely visual, tactile, auditory, olfactory, and gustatory categories. 
Among these categories, visual and tactile representations emerged as the most dominant 

sensory dimensions, indicating that learners relied heavily on observable and physically 
perceivable experiences when constructing descriptive discourse. 

The study also demonstrated that sensory language was commonly realized through 

adjective-noun combinations, descriptive modifiers, and experiential clauses. Through 
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lexical expressions such as beautiful beach, warm sunlight, soft sand, and fresh smell, learners 

attempted to transform sensory perception into linguistic representation. These findings 

indicate that sensory vocabulary functions not only as lexical enrichment but also as an 
important linguistic resource for constructing imagery, emotional engagement, and 

experiential meaning in descriptive writing. 
Furthermore, the findings suggest that sensory representation in EFL writing is 

strongly influenced by experiential familiarity and lexical availability. Learners tended to 

employ sensory expressions associated with everyday experiences, tourism destinations, 
food, weather, and familiar environments. This tendency demonstrates the close 

relationship between language, perception, and embodied experience in EFL descriptive 
discourse. The study therefore supports previous discussions on sensory linguistics and 

embodiment by showing that learners construct descriptive meaning through sensory-

based lexical representation. 
The study contributes theoretically to discussions on sensory language, descriptive 

discourse, and linguistic representation in EFL contexts. It also extends previous sensory 
lexicon research by applying sensory language analysis to EFL learners’ descriptive 

writing. Practically, the findings imply that EFL writing instruction should provide greater 
attention to sensory vocabulary development and experiential language use in order to help 

learners produce more vivid, expressive, and meaningful descriptive texts. 
Despite these contributions, the study was limited to a relatively small corpus of 

descriptive texts produced by EFL learners within a specific context. Future studies may 

investigate sensory representation using larger corpora, different genres of writing, or 
comparative linguistic approaches to obtain broader insights into sensory language use in 

EFL discourse. 
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